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ABSTRACT
In the present study, the effects of teacher-directed guidance
activities on transescents' sense of belonging were examined.
Students in the treatment group participated in a teacher-directed
guidance activity daily for two weeks.
did not participate in the activities.

Students in the control group
A Likert scale pretest was

given to both groups to measure their sense of belonging in the
classroom before the study.

The posttest was administered to both

groups after the experimental treatment to see if the guidance
activities had increased the experimental group's sense of belonging
and to see if the control group's sense of belonging remained
unchanged.

No statistically significant difference was found

between the pretests and posttest scores.

iv

1

Effects of Teacher-Directed Guidance Activities on
Students' Sense of Belonging in the Classroom

After teaching the transescent for nine years, I believe that
students at this age are going through a great deal of change physically, emotionally, psychologically, and socially.

These

changes happen more quickly during the middle school years than at
any other time during a child's school career.
Transescence refers to the period in human development which
begins in late childhood, prior to the onset of puberty, and extends
through the early stage of adolescence (Bondi & Wiles, 1986).
transescent needs guidance through these difficult years.
it, many students will feel alone and confused.

The

Without

It is contended that

teacher-directed guidance activities can help students feel
important and feel better about themselves.
Teacher-directed guidance activities, (concept synonymous with
advisor/advisee, teacher/advisor, teacher counselor), refers to both
structured and unstructured guidance activities that are carried out
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with the group or individuals within the group.

The focus of these

activities is on the social and emotional growth of students {Bondi &
Wiles, 1986).
One goal of guidance activities is an improved sense of belonging
within each student.

One who has a strong sense of belonging in

his/her school, feels that he/she is an important, integral part of
the school.

The concept of sense of belonging is sometimes referred

to as social bonding.

Social bonding refers to "the extent to which

an individual forms meaningful and satisfying links with a social
group and the extent to which the group encourages the formation of
these bonds" {Arhar, 1990, p. 2).
Sense of belonging, or social bonding, is enhanced when one feels
comfortable in his/her setting and with the people in this setting.
Trust and caring is an integral part of this setting.

When a student

believes that someone in school cares about him/her and wants
him/her to succeed, he/she feels that he/she belongs {Jenkins,
1992).
A recent Carnegie report states:
every student.

"Assign an adult adviser for

Every student should be well known by at least one

adult in the middle grade school.

Through small-group advisories,
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homerooms, or other arrangements, teachers and other staff can
become mentors to and advocates for students, as well as the
primary contact for parents" (Spencer, p. 3, 1990).
Middle School Association contends that,

The National

"Each transescent learner

needs an adult who teaches him or her well and is in a position to
give individual attention.

Therefore the middle school should be

organized so that every youngster has such an adult, one who has a
special responsibility for the individual's academic and personal
welfare" (This We Believe. NMSA, 1982, pp. 12-13).
Teacher advisory programs are organized in many middle schools
to provide this kind of individual support.

These programs claim to

change an impersonal atmosphere to a personal, caring one.

Teacher

advisory programs are implemented as 'a tool for providing a
supportive framework in which students can feel comfortable taking
risks, can fail safely, and can be encouraged to succeed every school
day.
The value of such teacher-directed guidance activities seems
especially suited for middle school students--students who are
experiencing constant emotional, physical and psychological change.
The literature strongly supports the implementation of teacher-
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directed guidance activities for the transescent.

These activities

are supposed to provide an adult mentor for the adolescent as he/she
goes through many changes.

These activities are supposed to help

the adolescent feel good about him/herself--to build a positive
self-concept.

These activities are supposed to help students feel

like he/she is important in his/her classroom, but do they?
Teacher-directed guidance activities are considered to be a
major component of the true middle school.

Yet, little research has

been done to support or refute these assumptions.

An article by

Kohn (1994), states that hard data to support the notion that selfesteem programs are effective is virtually non-existent.

The data

that does exist, may have used non-valid means of measuring selfesteem and that the lasting effects of such programs is unknown.
The activities used in these studies, also, may be different from the
activities used in most teachers' classrooms.
assume self-esteem programs are effective.

Yet, many educators
The purpose of this

study was to examine the effects of teacher-directed guidance
activities on the transescent's sense of belonging in the classroom.
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Statement of Problem
The problem this study attempted to investigate was:

Do

teacher-directed guidance activities affect a transescent's sense of
belonging in the classroom?

In pursuing this problem the following

three questions were addressed:
(1) What is the rationale for teacher advisory programs in
the middle school?
(2) What are the goals of teacher advisory programs in the
middle school?
(3) What effects do teacher advisory programs have on the
transescent in the middle school?

Hypothesis
The transescent student will have an increased sense of
belonging after experiencing teacher-directed guidance activities.
Literature Review
The literature review is organized around the previously stated
three questions given in the statement of the research problem.

It

begins by stating the rationale behind teacher advisory programs in
the middle school; this supports the idea that these programs are
seen as an important part of today's middle school.

The goals of
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teacher advisory programs follow; they show what these programs
try to accomplish.

To support the idea that teacher-directed

guidance activities can affect things like student attitudes, selfconcept, and sense of belonging, the review will discuss information
found in the literature.

To give these beliefs more credibility, the

review will conclude with supportive information from recent
research.
Rationale
Advisement programs are commonly found in middle level
schools.

They help provide a transition between the self-contained,

"safe" elementary classroom and the more anonymous multichanging periods of the high school (Andrews & Stern, 1992).

Such

programs are particularly important at this level because of the
tremendous growth, intellectual changes, and the emotional
instability the pre-adolescent experiences (Shockley, Schumacher, &
Smith, 1984).

During this period of life, a young person learns who

he/she is and what he/she really feels.

Without the proper support

and understanding by adults, a child can be lost in the growing
number of adolescents who lack self-identification in our society
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(Baxter & Bergmann, 1983).

Middle level students need guidance and

support to help them deal with their changing selves and the
changing world (Gill & Read, 1990).
Unfortunately, many school districts have a high student-tocounselor ratio, largely due to financial reasons.

Consequently,

most students do not have a great deal of contact with the
counselor.

Because of this, important questions often go

unanswered (Jenkins, 1992).

As students move from teacher to

teacher, there is the danger that students will feel that no one cares
about them, or that no one is available to help them with their
problems.

If students feel that no one is aware of their problems

and progress, they are more likely to waste time or withdraw from
school activities (Epstein & Mac Iver, 1990).

The need for every

student to have an adult in the school who truly cares about them
and knows them well is a common reason for middle level schools to
implement teacher-guidance activities (Jenkins, 1992; Andrews &
Stern, 1992; Gill & Read, 1990; Highland, Highland & Myrick, 1986).
Adult advocacy can help students feel they are a part of the
school--that they belong.

When students believe that someone in

school cares about them and wants them to succeed, they feel they
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belong.

Without this bonding, or sense of belonging, students are

more likely to engage in delinquent behavior.

Sense of belonging and

bonding are intermediate goals that schools must promote (Arhar,
1990).

This basic need for belonging is so prominent in students'

lives that it seems foolish not to capitalize on any and all
opportunities where it can be satisfied (Jenkins, 1992).
activities can do this.

Advisement

Every young adolescent also needs to be

connected to other kids in order to feel a sense of belonging.
Advisement activities guarantee that every student has a peer group
for more casual and serendipitous friendships.

They assure that

regardless of how things are going in the rest of a youngster's
school life, the advisor is "always there for me" (Stevenson, 1991,

p. 297).
Goals of Teacher Advisory Programs
A common goal for teacher-guidance activities is for all
students to have an adult in the school who truly cares about them
and knows them well (Jenkins, 1992; Andrews & Stern, 1992; Gill &
Read, 1990; Highland, Highland, & Myrick, 1986). The heart of an
advisory program is the one-to-one relationship the teacher advisor
develops with each advisee (Jenkins, 1992).

The purpose is to
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reduce the isolation and anonymity that many students feel.

Adult

advocacy also results in improved student attitude towards school,
increased self-esteem, higher levels of achievement and decreased
discipline referrals (Andrews & Stern, 1992).

Teacher-directed

guidance activities can also facilitate positive peer relationships
and minimize conflicts.

They allow teachers to know their students

better; this can indirectly affect achievement (Arhar, 1990).
Another goal is to create an environment in which emerging
adolescents can express and value themselves.

Activities should be

designed to evoke emotional release, facilitate group sharing of
thoughts and emotions, and develop greater student selfunderstanding and acceptance (Beale, Feeney, & McLeod, 1984).
Students need assistance in understanding themselves and others,
developing self-concept and respect for others, understanding
behavior and values, making wise decisions, and refining
interpersonal skills (Shockley, Schumacher, & Smith, 1984).
Guidance and advisory is a concerted effort by a school to help
students develop a positive self-image and to keep any one student
from going through the middle grades feeling lost (Baxter &
Bergmann,

1983).
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The Effects of Teacher Advisory Programs
Different existing advisement/teacher guidance programs have
shown advantages to this more humane side of education. One
positive outcome is improved school climate.

Students enjoy being

known as more than just students; they like being known as human
beings with feelings (Garawski, 1982; Jenkins, 1992).

Advisement

activities were found to be effective in attitude change,
development of assertiveness, improving helper effectiveness, and
self-development (Beale, Feeney, & McLeod, 1984).

Student

achievement rises when students have a more personal, caring
relationship with an adult.
academic atmosphere.

Teachers get to know students in a non-

Increased student self-concepts also help

increase student academic success (Andrews & Stern, 1992).
Principals in schools with many and frequent advisory activities
expect fewer students to drop out of school (Epstein & Mac Iver,
1990).

Through increased self-awareness and improved self-

esteem, the middle years can be a more positive and less stressful
experience for the youth negotiating them (Hoversten, Doda, &
Lounsbury, 1991 ).

11
The teacher advisory program at the Patapsco Middle School in
Ellicott City, Maryland has proven to be successful (James, 1986).
The school counselor, Harriette Greenberg, states that their teacher
advisory program has created a warm, caring environment where
students and teachers can communicate.

Students have a stronger

sense that the teachers care about them.

A stronger community

feeling has developed, parents have many positive comments, and
students from outside the district want to go to Patapsco Middle
School.
At Shoreham-Wading River Middle School, Shoreham, New York,
teacher-guidance activities are given credit for positively modified
behavior (James, 1986).

The environment created by these

activities is one in which students are known more completely and
their needs are responded to.

The advisory groups give each student

access to a family-like atmosphere, friendships, and a positive
beginning to each school day.

This middle school's belief is that

belonging is all important and advisory meets that need.
Carol Spencer (1990), credits teacher advisory for playing a
significant part in the changes in her school.

One major positive

change was that students got to know each other better and saw
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each other as real people with similar concerns and joys.

They had

learned to criticize constructively and to be tolerant; they found it
more difficult to ridicule each other as they developed closer
friendships.

The parents that were surveyed reported a high degree

of satisfaction with the teacher advisory program.

They had become

much more positive and supportive towards the school.
also voiced strong support for the program.
improved.

Students

Daily attendance

Grade level and clique-oriented divisions declined.

The

number and severity of discipline incidents were sharply reduced.
The drop-out rate, class-cutting, and truancy rates were also
greatly reduced.

Special needs students now had a structured social

time to interact with their peers; this improved attitudes in and
towards these students.

The teacher advisory program was given

credit for these changes.
Many principals report that students benefit from supportive
advisory groups.

Principals in schools with well-implemented group

advisory programs report that they have stronger guidance programs
overall and lower expected dropout rates (Epstein & Mac Iver, 1990).
The growing body of research on middle schools, is beginning to
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support the efficacy of teacher advisors in creating more positive
school climates, developing students' self-concepts, and preventing
dropouts (Clark & Clark, 1993).
The concern for the need for closer adult-student relations
resulted in research on homeroom/advisement programs in two
Omaha, Nebraska schools (Fjell, Jespersen, & Kronholm, 1987).

The

goal was for every student to experience a greater sense of
belonging in the school.

In the first two years, the teachers were to

create a safe and secure environment in which students could feel
safe and secure.

This would increase their trust and encourage

positive student interaction.

Each teacher was provided with get-

acquainted activities, orientation-type activities, as well as small
group tasks and fun activities.

The teacher managed the daily ten

minute time-slot as they saw fit.

Through questionnaires, students

and staff indicated strong support for continuation of the program
with more guidance activities and time.
The third year, the counseling staff produced a 200-page leader's
handbook with activities.

The goal for this year included (a)

students becoming familiar with people, places and procedures
within school, and (b) students understanding appropriate behavior
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and their own behavior, feelings and attitudes.
evaluate the program included:

Instruments used to

teacher and student checklists,

rating scales, pre and posttests, and a parent survey.
stated were general.

The results

They stated that the effects of the homeroom

advisement program have carried over to all aspects of school and
new ground was being broken continually to help do a better job
educating pre-adolescent youngsters on an individual basis (Fjell,
Jespersen, & Kronhom, 1987).
Another study conducted was a nationwide research project to
determine whether or not advisory programs were accomplishing the
desired outcomes (Putbrease, 1989).

The investigative process

included the identification of one person recognized as having
experience in middle level education.

They identified two middle

schools with advisory programs and two without.
surveyed approximately fifty seventh graders.

Each school

The data gathered by

the research project were supportive of advisory programs.

The

investigators concluded that advisory programs improve teacherstudent relationships on a personal level, give students a feeling of
more control over decisions, promote an atmosphere of equality,
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provide opportunity for group work, improve sharing of feelings
between students, and help to maximize the altruistic nature of
early adolescence.
A study was conducted in 1985 on self-esteem, counselling and
educational achievement by Cant and Spackman.

In this study, an

experimental group was subjected to two 20-minute counselling
sessions a week for three months.

The normal classroom teacher

carried out the guidance activities without any prior formal training
in counselling techniques.

The activities involved the group being

encouraged to talk about their experiences, behavior, and emotions
in a non-evaluative fashion.

A one-tail Mann-Whitney U test was

conducted on the experimental and control groups. The pretest/post-test within the two groups were significantly different
at the p<.01 level.

These results suggested that considerable gains

in pupil self-esteem can be achieved through a program of
systematic and basic guidance activities led by the classroom
teacher.

This study also concluded that in the short-term at least,

guidance activities can improve the academic achievement of
children who suffer from low self-esteem.
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A study on reading attainment and self-concept was conducted in
1982 by Wooster and Carson.

In this study, 26 eight-year-old boys

and girls were taught social and communication skills.

Structured

exercises were used to teach communication skills and a belief in
self worth and the worth in others.

These exercises developed

skills, provided a more collaborative learning environment, and
improved the social climate.

Relationships improved as students

learned to listen to each other and the classroom became a more
caring community.

The self-concepts (measured using the Children's

Self-Concept Scale) of the children in this study improved from an
average score of 41.4 (sd = 14.3) to 53.1 (sd = 12.4). This study
reinforced the idea that teacher-directed guidance activities can
positively influence a classroom and its inhabitants.
Present literature and research support the idea that teacher
advisory programs and other types of teacher-directed guidance
activities can be beneficial for students.

Some of the benefits

include improved school climate, development of assertiveness,
closer teacher-student relationships, stronger peer relationships,
and improved student self-esteem.

If teacher-directed guidance

activities are capable of all this, can they also improve how
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important and comfortable a student feels in his/her classroom?

In

other words, can teacher advisory programs increase a student's
sense of belonging in his/her classroom?

The following study was

conducted in an attempt to answer this question.
Methodology
Subjects
The subjects were 40 fifth graders and 40 sixth graders.

Two

fifth grade classes of 20 students each were selected to be part of
the sample in the study.

One class was randomly assigned to be the

control group and the other was randomly assigned to be the
experimental group, making this a quasi-experimental design.

The

same procedure was used for two intact sixth grade classes of
twenty students each.

The target population for the study was

transescents, ages 10-15.

The accessible population were fifth and

sixth grade students, ages 10-13.
Instruments
Instruments used for the teacher-guidance activities were
taken from Treasure Chest -

A Teacher Advisory Book, by Hoversten,

Doda, and Lounsbury (published by the National Middle School
Association in 1991 .)

This is a commercially developed program for

18

teacher-advisor/advisee programs in a middle school setting.

The

activities used focused on friendship, self-esteem, feelings, and
listening skills (see Appendix p. 32).

Each activity was designed for

a 15-20 minute session.
A Likert scale was designed with the response strongly agree
being worth 1 point; the response agree

being worth 2 points; the

response undecided being worth 3 points; the response disagree
being worth 4 points; and the response strongly disagree
worth 5 points.
30.

being

A copy of this scale can be found on Appendix page

This scale was made specifically for this study because of the

nonavailability of an existing scale to measure the sense of
belonging students have in their classrooms.

The questions on the

survey instrument focused on how the students feel about
themselves in relationship to their teacher and classmates.

In order

to bond socially, students must establish a relationship with their
teacher, classmates, and the school itself (Arhar, 1990).

Research Design and Procedure
Because the study uses intact classes, making it a quasiexperimental design, the groups were randomly assigned to the
control group or experimental group.

This helps control for internal
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validity.

To help control the internal validity threat of subject

characteristics, an equal number of fifth graders and sixth graders
participated in each group.

To help control the threat of location and

data collector characteristics, both fifth grade classes were given
the instrument in the same classroom by the same instructor.

Both

sixth grade classes were also given the instrument in the same
classroom by the same instructor.
instrument given by the researcher.

In neither case was the
This helped control for data

collector bias and helped ensure confidentiality.

The experimental

groups participated in the teacher-guidance activities in the same
class and at the same time every day, allowing some control for
attitudinal

threats.

Prior to the beginning of the study, the students completed a 27
item survey instrument statement (see Appendix p. 30).

After this,

the two experimental groups participated in a 15-20 minute
teacher-directed guidance activity daily for two weeks.

Both fifth

grade and both sixth grade classes had the same teacher administer
the pretest and posttest.

At the end of the last activity, all

participants again completed the same survey instrument.

After

this, each student's total scores from the pretest were compared to

20
the total scores of the student's posttests.

According to the

hypothesis, teacher-directed guidance activities would increase
students' sense of belonging in the experimental group, while the
sense of belonging of the students in the control group would remain
steady.
Results
A survey instrument, designed to measure students' sense of
belonging in the classroom, was given to 40 fifth graders and 40
sixth graders.

Twenty of the fifth graders and twenty of the sixth

graders were randomly assigned to the experimental group which
received two weeks of teacher-directed guidance activities.

Twenty

of the fifth graders and twenty of the sixth graders, who did not
receive teacher-directed guidance activities, made up the control
group.

After two weeks, all of the students in the experimental

group and the control group filled out the survey instrument again.
The pretests and posttests were then compared to see if there was a
significant change in the sense of belonging of the students.
The survey responses were tallied and analyzed to determine
whether students in the experimental group changed their attitude
as a result of the experimental treatment.
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Table 1. Results
Variable

Number of Cases

Standard Deviation

Mean

Pretest
Group 1

40

56.900

15.379

Group 2

40

61.550

22.887

Group 1

40

55.5250

17.319

Group 2

40

54.4250

21.541

Posttest

*Group 1

=

*Group 2

=

Control Group
Experimental Group

The pretest and posttest means of both groups are contained in
Table 1. The control groups were in group 1, while group 2 is made
up of the experimental groups.

While the mean between the pretest

and posttest in the control group decreased from 56.900 to 55.5250,
the mean between the pretest and posttest in the experimental group
decreased from 61.5500 to 54.4250.

The standard deviation of the

control group increased from 15.379 to 17 .319,

while the standard

deviation of the experimental group decreased from 22.887 to
21.541.

A t-test was employed to determine the significance of
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Table 2.
t-value

Pooled Variance Estimate
2-tail

Degrees of Freedom

Probability
Group 1

-1.07
.25

Group 2

78

.289

78

.802

*Group 1 = Control Group
*Group 2 = Experimental Group

this difference.

This test was run because it is a parametric

statistical test used to see whether a difference between the mean
of two samples is significant.
found in Table 2.

The results of this t-test can be

While the t-value of the control group was -1.07,

the t-value of the experimental group was .25.

The differences

between the pretest and posttest were not statistically significant.
Any observed differences may be due to chance alone.

Thus, the

hypothesis, the transescent student will have an increased sense of
belonging after experiencing teacher-directed guidance activities,
was rejected.
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Discussion
Although there was not a statistically significant difference
between the means of the pretest and posttest in the experimental
group, the numbers do show some difference.

While the mean score

of the experimental group dropped 7.125 points from the pretest to
the posttest, the mean score of the control group dropped only 1.374
points.

While this may, statistically speaking be due to chance

alone, this is a difference which perhaps was a result of the
teacher-guidance activities which the experimental group received
and the control group did not.

Perhaps the difference would be

greater over a longer period of time.
While the standard deviation dropped 1.346 for the experimental
group from one test to the other, it went up 1.940 for the control
group.

This indicates that while the spread of scores narrowed for

the experimental group, they widened for the control group.

This

may indicate some consistent effect was made on the experimental
group.

The fact that the standard deviation is lower for the control

group in both tests, may be due to subject characteristics.

This may

have happened despite the fact that none of the classes were ability
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grouped and students are randomly assigned to classes prior to the
start of the school year, meaning that ability levels between the
groups are similar.
It is possible that a significant level of difference was not
detected between the pretests and posttest because of the short
length of the treatment.

The effects of teacher-guidance activities

may be more evident over a longer period of exposure.

The threat to

internal validity of subject maturity and mortality may then be a
possible threat.

But 2, 3, 4, or even 8 months of these activities

would allow more time for relationships to develop and for a
student's sense of belonging to be effected.
Another possible reason a less-than-significant difference was
found may be due to the time of the school year the study was
conducted.

By April and May, a student's sense of belonging in a

classroom is molded; to change this in a couple weeks may be
difficult.

If the study was started in September, the students' sense

of belonging might be just beginning to develop.

They may be just

starting the process of getting familiar with their teacher and
classmates and deciding if their classroom is a comfortable or safe
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place to be.

It is important here to note that established teacher

advisor/advisee programs in middle schools do normally start at the
beginning of the year and continue until the end of the year.

Recommendations
Although it wasn't possible in this study, it may be worthwhile
to add seventh and eighth grade groups to investigations made in the
future.

This would make the results more generalizable for all

middle school students as well as perhaps give different results.
Maybe different age levels are affected differently by teacherdirected guidance activities.

Maybe older students are more, or less,

receptive to these types of activities.
The study may have given different results if it would have been
conducted over a longer period of time.

The fact that it was

conducted for only two weeks at the end of the year may be the
primary reason the outcome of this study showed no significant
relationship.

Ideally, the study should have begun in September and

ended in May.

If started at the beginning of the school year, the

pretest would measure each student's sense of belonging before a
multitude of external factors have affected it.

As each day goes by,

the student's feelings about him/herself in the classroom become
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more and more defined.

It may be extra difficult to change these

feelings in April, and impossible to do it in a two week period.

If

the treatment, and the investigation, are continued throughout the
whole-school-year changes may be more easily detected and the
attempts at making changes may be more effective.

Things like

sense of belonging and self-concept may take more than two weeks
to develop and more than two weeks to change.

Ending the study at

the end of the school year may provide a more accurate picture of
the effects of the teacher-directed activities.

It may be impossible,

however, to know if the changes were primarily due to the teacherdirected guidance activities or to the treatment.
Another advantage of a longer study may be that more-varied and
more-tailored activities could be implemented.

More activities

could be implemented dealing with topics such as:

peer-pressure,

getting-acquainted, cooperation, and conflict-resolution.

More

activities with similar objectives to those used in this study could
also be implemented.

The group's needs and interests could be

assessed and the activities tailored to meet their needs and
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interests.

In summary, a longer study would allow more time for

experiencing a wider variety of activities which could affect the
results of the posttest.
If modifications were made in the study, it is possible that more
effects of teacher-directed guidance activities on students' sense of
belonging might be detected.

It is recommended that future

investigations continue over an entire school year, using a wide
variety of activities.
Summary
The literature on middle level education widely supports the use
of teacher-guidance activities in the classroom, particularly for
transactions.

Many educators believe that teacher advisory

programs provide each student with at least one adult in the school
who knows them well and cares about them.

The literature also

supports the belief that when students feel that someone in school
cares about them and wants them to succeed, they feel that they
belong.

Students feel more comfortable in the classroom and

develop friendships they wouldn't otherwise have.

A trust is

developed between the advisor and advisee as well as between the
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advisees themselves.

This results in students feeling more

important in their classroom and feeling more positive about
themselves.
The study conducted in this paper was a two-week study with
fifth and sixth graders in April.

While the control group did not

participate in teacher-guidance activities, the experimental group
did on a daily basis for the two weeks.

Each group took a pretest

prior to the activities to measure their sense of belonging in the
classroom.

Each group also took a posttest after the two weeks to

see if their sense of belonging had changed.

The questions on the

survey instrument were designed to measure the participant's
feelings about being in that particular classroom.
feel comfortable with the teacher?
comfortable with classmates?

Does the student

Does the student feel

Is there a sense of trust, caring, and

sharing between student and teacher and between student and
classmates?

Does the student feel good about being in this

classroom?

The results of a t-test showed no significant difference

between the pretests and the posttest of the control group and
experimental group.

While no significant change was expected in the
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control group, there was no significant change detected in the
experimental group either.

Thus, the hypothesis that there would be

a significant difference found, was rejected.
Few studies have been published which show evidence of the
value of teacher-directed guidance activities.

More investigations

are needed to determine the value of such activities. Specifically,
studies are needed in which transescents are exposed to teacherguidance activities in a structured format on a regular basis and the
effects on the participants are measured.

Studies in which the

teachers have received training in conducting teacher-guidance
activities may also be an important consideration.

Studies which

specifically determine what benefits the subjects experience are
also needed.
The literature supports teacher-guidance activities, and the
implementation of formal teacher advisor/advisee programs is
becoming more and more common in middle schools.

Perhaps those

middle schools who aren't using them would do so, if there were
more concrete evidence of the value of such programs.
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Appendix
(Survey Instrument)

(

lnstructic Put an "X" in the box that best states your opinion.
Strongly
Agree
(1)

1 I feel comfortable talking to my
teacher about my ideas.
2 I can depend on most of my
classmates to help me.
3 I like to talk to my teacher.
4 I like to talk to most of my classmates.
5 Most of my classmates listen to
me- when I talk.
6 I know I can talk to some of my
classmates when I have a problem
7 My teacher knows me well

8 I am friends with most of my classmates.
9 My teacher likes me.
10 My teacher listens to me when I talk.
11 I want to do my best.
12 I like most of my classmates
13 I'm glad I'm in this class.
14 My teacher cares about me.
15 I trust my teacher.
1 6 Most of my clasamat• know me well.
1 7 I trust most of my classmates.
1 8 I like my teacher
19 I know I can talk to my teacher when I
have a problem.

Strongly

Agree Undecided

(2)

(3)

Disagret Disagree

(4)

(5)

Strongly
Agree
( 1)

20 I feel comfortable ~ to my teacher about
"""' i ~cu ~ "'- i~.S.,
21 My teacher is glad I'm in this class
22 I want to do my best.
.

..

23 My teacher wants me to do my best.
24 I fffl comfortable talcing to mast of my
claamat• about my ideas and feelings.
25 I know most of my classmates well
26 Most of my classmates like me.
2 7 I am friends with most of my classmates.
28 I can depend on most of my classmates to
help

me.

29 I care about moat of my classmates.
30 I know my teacher well

Strongly
Agree Undecidec Diagree Disagree
(4)
(S)
(2)
(3)
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De-:1.r· P,;.r-en t <e.,

1

I am a graduate student at the Unlverslty of Northern Iowa and am
presently enrol lerj in the cOlirse, Ed1ir.atlona) Research.
For this
course and my own knowledge, I am golng to conduct a study !n which I
would 1 lke your chi Id to be a part of. The following Information wll I
tel I you more about the study.
purpose of the study ls to see lf teacher-guidance
activities effect students' sense-of-belonging in the
classroom. Teacher guidance activities involve actl~ities in which students learn more about such things
as self-esteem, friendship, peer pressure, and feelings.

1 .)

The

2.)

The participants wil I !nonymously fill out a questionnaire
which ls designed to measure how comfortable they feel
in their classroom <sense-of-belonging) prior to
the sta~t of the study. The participants wil I then take
part in a :eachec-guldance activity for app~oximately 15
minutes fa~ a minimum of two weeks. After ~his time, each
p~cticipant wil I £ii I out the questionnaire again. Scores
wil 1 be compared to see if the activities h~d an effect on
their sense-of-belonging in the classroom.

3.)

The p~rtlcipants wil I be at no forseeable clsks. T~e
participants will not be required to share ~eel ings/
ideas with their teacher oc classmates.

4.)

can benefit by participating in :he study
learning more about such things as self-esteem.
friendship, peer pressure, and feelings. The resul:s of
the study may help determine the value of such activities.

The participants
by

5.)

Al I information wi 11 be confidential. p,3.rtlcipant names
w!l 1 not be relea~ed. As the researcher, I wil I not know
what questionnaire belongs to what participant. All participants are assured anonymity.

6.l

Participation is voluntary.
ticipants.

7.)

This research study does not involve minimal risks.

8.)

Anyone may discontinue participation at any time without
penalty. Refusal to participate wil I not be penalized.

No payment wll I be made to par-

9.)

SubJecte may contact the off lee of the Human SubJecte
Coordinator at UNI. The phone number ls 319~273-2748 for
answers to questions about the research and about the right
of the subjects. This research ls being carried out by
Ann Jacobs, work phone number 319-443-2426 and home phone
ls 319-472-4552, candidate for M.A.E. ln Middle School/
Junior High. Her advisor ls Dr. Marv Heller, office number
606, Department ln Curriculum Instruction. The department
office phone number ls 319-273-2467.

I am fully aware of the nature and extent of my child's participation ln this proJect as stated above and the possible risks arising
from lt. I hereby agree for my child to participate ln this project.
I acknowledge that I have received a copy of this consent statement.

Signature of Parent or Guardian

Printed name of Suti.J ect

Signature of r:r;vest igator
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Graffiti Mural
Objective:
To provide an opportunity for students to express their ideas freely on a variety of topics

Time:

Materials:

One session

Newsprint paper or tag board, colored markers

Procedures:
A graffiti mural is a non-threatening way for students to express their ideas and feelings. It also
allows them to expand on the ideas of other students. A large piece of paper placed in a section
of a chalkboard or wall can be used for the mural. A table can also be used by covering it with
paper. Put a sentence starter or "title" at the top of the mural. For example:
"School is ... "
"Students are ... "
"Friendship is ... "
"Teachers are ... "
"To improve this classroom, I would like for our class to have ... "
"It's tough being a kid because ... "
You may need to provide encouragement for students to express themselves freely. You might
wish to express your "teacher opinion" when the mural is underway. A few basic ground rules
might be: (1) everyone contributes at least once, (2) nothing may be written that makes fun of
another person.
After students have contributed hold a class discussion on the topic of the mural.

a,

~

J

4-o

J- ~ ~ ~ ~

a.~~~-

m
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Group Action: Likes and Dislikes
Objective:
To demonstrate to students the variety of beliefs and values held by others

Time:
One or two sessions

Procedures:
1. As the adviser or one of the students calls out each item on the following two pages,
students show how they feel about that item by: waving their hand high if it is very
important (or true) for them; raising their hand halfway if it is fairly important; holding
their hands down if the item is fairly unimportant (or untrue) to them.
Have them move rapidly, and do not stop to discuss items until they are finished.
Students are to vote on every item and for all parts of multiple response items as the
leader calls them out.
2. Have someone record votes on the chalkboard or a piece of paper.
3. After all have voted the group might want to talk or write about some of the items.
4. Another day - with the entire class or in small groups - have them rank the items below
in the order most important to them and discuss their reasons. You can have more
discussion in small groups, although fewer people will hear each person. You might
take more than one period for this.
A. If if were some kind of "star'' I would rather be: (a) a great doctor, (b) a movie star,
(c) a famous scientist like Albert Einstein, (d) a famous writer, or (e) _ _ _ _ _.
B. If I could make one great contribution to the world, I would like: (a) to discover a
cure for cancer, (b) stop all wars, (c) give everyone in the world enough food to keep
healthy, or (d) _ _ _ _ _ _ _ _.

v

/
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ITEMS FOR VOTING:
1. Ice cream is one of the world's best desserts.
2. I have to get eight hours sleep every night to feel good.
3. I think everyone should learn to play at least one sport well.
4. People should always smile and appear friendly when they meet
someone new.

5. The school cafeteria food is great!
6. All bombs and nuclear weapons should be banned from the world.
7. If I had a friend with bad breath, I would:
a. tell him about it in a kind way
b. say nothing, but try to avoid my friend.
d. say nothing, do nothing, and hope for the best.
8. I believe people are happier if they stay with their own race.
9. I brush my teeth at least twice a day because:
a. I want to have healthy teeth and gums
b. my parents taught me to.
c. I'm afraid no one will like me if I don't
d. I don't brush my teeth twice a day!
10. I usually choose my own clothes.
11. I will argue, or even fight for what I believe.
12. At sometime in my life, I have stolen something.
13. I would be angry if someone told me to go away and leave him/her alone.
14. I eat vegetables every chance I get.
15. I like to work and to earn money.
16. I usually share whatever I have with other people.
17. I hate a sloppy eater!
18. Ifl saw an old man loaded down with packages trying to open a
door, I would:
a. open the door because it is good manners
b. open the door because he obviously needs help
c. let him get in the best way he can; it's not my problem.

(continued)

m
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ITEMS FOR VOTING (continued)
19. I want to make good grades.
20. I want to make a lot of money.
21. I want to go to college.
22. I spend my money as soon as I get it.
23. I keep a journal or diary.
24. When I grow up I'll probably smoke cigarettes.
25. I think people should try as many drugs as they can, before deciding
whether drugs are good or bad.
26. I already know what kind of job I want when I grow up.
27. If my country were at war, I would:
a. fight, if I had to
b. volunteer for fighting or any other service I could give
c. not fight under any circumstances.
28. I like school
29. If, at a dinner party, I spilled my drink, I would:
a. leave the table, feeling embarrassed
b. quietly ask the hostess or a waiter for help
c. cover the mess with my napkin and ignore it.
30. I like learning.
31. I often think of being someone else.
32. Learning about myself means a lot to me.
33. I like me.

l/
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How Much Do You Know About Self-Esteem?
Objective:
To provide an opportunity for students to think about self-esteem

Materials:

Time:
One or two sessions

Questionnaire:
"How Much Do You Know About Self-esteem?"

Procedures:
As every teacher knows, one way to teach information is to give students a test on it and then
discuss the items as you correct them. This true/false test offers an opportunity for students to
ponder statements about attitudes, beliefs, and behaviors related to self-esteem.
It is best to give the test by reading each item aloud to students as they read it and going slow
enough for students to have a chance to think about the question. Every now and then, after
reading aquestion ask: "Is that a true statement?" or "Do you agree or disagree?" Ask students
not to express their opinions orally during the test, explaining that you'll be discussing itcrm after the
test
An answer key has been provided which is based on consensus in the literature regarding the
psychology of self-esteem. It is important, however, to make it clear to students that all
answers are open to discussion and to encourage students to express their opinions. Listening
to and challenging one another's statements leads many students to review their own experiences and opinions and to reconcile these new ideas.
The following are some general thoughts on self-esteem that may be useful to you and may
become part of a discussion with your students:
Self-esteem begins to form at a very early age. Parents are the most powerful
individuals who shape a child's self-esteem because of the amount of time they spend
together and the child's total dependency upon them. Paradoxically, our concept of
our self does not develop from the inside out, but rather is fashioned from the outside
in. It is how we think we appear to others and how others judge us, that is largely
responsible for how we view ourselves. Because we internalize the standards and
opinions imposed on us by others, we tend to take on their attitudes and measure our
own behavior in the way we think they would.

m
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Our thoughts or beliefs about ourselves determine our behavior. Our judgment of
ourselves influences the kinds of friends we choose, how we get along with others, and
how productive we will be. It affects our creativity, integrity, stability, and whether
we will be a leader or a follower. Our feelings of self-worth form the core of our
personality and determine the use we make of our aptitudes and abilities. Our attitude
toward ourselves has a direct bearing on how we live all parts of our life.
Feelings of being inadequate or inferior are among the most pervasive and destructive human emotions. Many people discredit themselves, focusing on their shortcomings and ignoring or discounting their good qualities.
It is true that there are people who seem blissfully unaware of their faults and
project faults on others. Positive self-esteem, however, is not to be confused with selfcenteredness, being a braggart, or acting superior, all of which are attempts to hide
negative feelings about self.
One of the ways for students to develop positive self-esteem is to acquire an
awareness of their personal uniqueness. Each student needs to know and feel that he
or she is somehow special, one of a kind, and can never be duplicated. The likelihood
of any one person ever being genetically like another is 102,400,000,000 to one. Each
person contributes to the world in a unique way.
Another way for students to develop positive self-esteem is to develop realistic
beliefs about mistakes and failures, performance and accomplishments. They need to
realize that mistakes are a general human condition and that they are not less valuable
and lovable because they fail or make mistakes. They need to see that they, as persons, are separate from their behavior and that their value does not depend on their
performance or accomplishments.
Finally, students need to understand the phenomenon of self-criticism or critical
inner speech and realize that they have a choice regarding their own worth. They need
to consistently give themselves private "support-talks" and focus on their strengths
rather than their deficiencies.

Answer Key:

CT,
11. F,
21. T,

✓

~

2. T,

3. F,

4. T,

5. F,

6. T,

t . 1,

12. T,
22. T,

13. T,
23. T,

14. T,
24. F,

15. F,
25. T,

16. T,
26. T,

17. F,
27. T,

T,

9.F,

18. T,
28.F,

19.T,
29.F,

~~.

10. T,
20.T,
30.T,

j
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How Much Do You Know About Self-esteem?

T F

1. How you feel about yourself affects everything you do in life.

T F

2. People respond positively to people who like themselves.

T F 3. Most people think they're great.
T F 4. By the way a baby is treated it learns to feel like a worthwhile
person or not a worthwhile person.
T F

5. People who are intelligent or good looking almost always have
high self-esteem.

T F 6. If you like yourself, others will like you too.
T F 7. If a person is told frequently that he/she is incapable of doing
something, that person probably believes that he/she can't do it.
T F

8. Once a person believes he/she is worthwhile, he/she no longer needs to
present a false front to others.

T F 9. The feelings others have about us never become our feelings about
ourselves.
T F 10. People can learn to like themselves even if they think others don't like
them.
T F 11. It's possible to get everyone to like you.
T F 12. We become what we think we are.
T F 13. You don't have to be perfect to be worthwhile. You only have to be yourself.
T F 14. Some people who are afraid of failure don't try.
T F 15. The only way to truly like yourself is to be perfect at the things that are
important to you.
T F 16. People try hard to avoid making mistakes but no one succeeds.
T F 17. Of the billions of people in the world, there are only a few exactly like you.
T F 18. Neither your accomplishments nor your looks add anything to your true,
basic worth.
T F 19. Feeling like a rotten person does not prove you are rotten, merely that
you think you are.
T F 20. Being different from everyone else in the world makes you special.

HOW MUCH DO YOU KNOW ABOUT SELF-ESTEEM?(continued)

T F 21. People who brag about their accomplishments often have very low self-esteem.
T F 22. There is no such thing as a worthless human being.
T F 23. Everyone has some things to be proud of.
T F 24. Having good feelings about yourself means you're conceited.
T F 25. Each person has talents and abilities just waiting to be discovered.
T F 26. "Once a failure, always a failure" is false.
T F 27. Your mind is like a tape recorder, taping what people say to you about
yourself and then playing it back to you.
T F 28. Trying to talk to yourself in a kind way is silly.
T F 29. What you say to yourself about your own worth never determines how
you feel about yourself.
T F 30. If you tell yourself you are going to fail at something, you 're more
likely to fail.

For each question you got wrong, subtract 3 points from 100
100
(3 x each wrong answer)

Total score

v'
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Hurt City -1.A.L.A.C. - Bulletin Boards
Objective:
To provide practice in expressing feelings in a non-threatening way

Time:
Ongoing activity

Materials:
Two large pieces of
butcher or comparable paper

Procedures:
1. Advisor will post butcher paper on wall. Label one HURT CITY and the other I.A.L.A.C.
2. Explain to the group they may write on either paper to express the good and bad things
which happen to them. Good comments (such as, "I passed my test," "I got a compliment
on my hair." etc.) go to the I.A.L.A.C. paper. Negative comments ("I broke up with my
girlfriend," "I got a Don my report," etc.) go on the HURT CITY paper.
3. Students do not have to sign statements.
4. Leave the boards up for two or three weeks; occasionally note with the group the number
of positive statements as opposed to negative.
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The Me I Want To Be
and How I Can Get There
Objective:
To involve the students in committing to a self-improvement goal.

Time:
One session initially
with a second one later

Materials:
Student handouts:
"The Me I Want To Be and How I Can Get There"
"Put Your Self-Respect First"

Procedures:
The questions on the handouts are designed to lead students to focus on one behavior that,
if changed, would result in them liking themselves better. You may ask students to fold
their paper and staple it and give it to you and tell them you'll give them back to them in
a week and they can then evaluate their progress.

Once a failure
Always a failure

A MYTH TO QUIT BELIEVING

✓
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THE ME I WANT TO BE AND HOW I CAN GET THERE
When do you like yourself most?
Remember some time when you felt really great, when you were glad to be you.
Describe the times and the circumstances.

What could you do to feel this way again?

What are some things you could do that would make you like yourself better?

Choose one thing and make it a goal:

Develop a step by step plan of what you will have to do to reach your goal.

Persona! Pfan:

Put Your Self-Respect First
If everyone thinks the same things are important for you to do and you agree with them, you 're
lucky. If you are like most kids, different people in your life have different ideas about what you
should do. Think about the different behaviors people want from you and write them below.
I would be successful I would be successful
in my parents' eyes
in my teachers' eyes
if I
ifl

I would be successful
my friends' eyes if I
if I

I would be successful
in my own eyes if I

Some kids think they are failures if they don't live up to everyone's expectations. Some drive
themselves their entire lives trying to get everyone's approval so that they will feel that they are
worthwhile. They dread being told that they are not okay so they keep telling themselves one or
more of the following:
TRY HARDER- "If I just work harder, I'll be okay."
BE PERFECT- "If I am just perfect, I'll be okay."
PLEASE OTHERS - "If I just please everyone, I'll be okay."
BE STRONG- "If I just don't show my feelings, I'll be okay."
HURRY UP- "If I just do more things faster, I'll be okay."
Trying to base your self-esteem on the respect and approval of others is an exhausting task. Even
when you deserve it you don't always get it. The most important way to maintain self-esteem is to
do those things that will cause you to respect and approve of yourself. Try to think of something
that you think you should do- one thing that you'd respect yourself for doing. Maybe it's getting
up 15 minutes earlier in the morning, not putting off your homework in the evening, organizing
your notebook, not putting someone down, etc. Write it here: I would respect myself a lot if I

Think about how you would feel if you did the behavior you just described. I would feel

Think about how you would feel if you didn't do it. I would feel

If you sense you would be a little disappointed or disgusted with yourself, then why not decide to
do it today? Nothing raises self-respect like a little ACTIONt
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II
Tips For Better Listening
Objective:
To have students learn the importance of good listening skills.

Time:

Materials:

One or two sessions

Paper/pencil

Procedures:
1. Begin by saying: In just a minute you are going to get some directions. It will be an

exercise to see how good a listener you are. You will need a sheet of paper and a pencil.
(Have students get that out now so they will be ready.)
It will also be important that you know the meanings of the words parallel and vertical.
Draw lines on board to illustrate meanings of both words.)
When the directions start, you are to listen carefully - do not talk. Concentrate on your
own paper and do your very best listening.
2. Say:

a. Locate the upper left-hand comer of your paper.
b. Without making a mark, move your pencil down the left-hand
side of the page about two inches.
c. From that point move to the right two inches and make a dot.
d. From that dot, draw a one-inch line to the right and parallel
with the top of the page.

-3. At this point, say: "Now stop. Just in case you're feeling totally confused, I'm going
to give you a chance to start over. Tum your papers over and I'll begin again. But no
more second changces." (Read again all that is above and then continue through to the end
without any more pauses.)
e. Move back to the dot and draw a five-inch line parallel with
the left hand side of the paper and towards the bottom of your
paper.
f.

From the bottom end of this line, draw another line three
inches long to the right and parallel to the bottom of your
paper.
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g. From the end of this line, draw a one-inch line up and parallel
to the right-hand side of the paper.
h. From the end of this line, going towards the left, draw a line
two inches long parallel to the bottom of the page.
i.

Draw a vertical line from this point, joining with the right end
of the first line you drew.

j.

Check your paper. You should have drawn the letter "L."

4. Discuss:
a.

What kinds of things do you like to listen to? Why? (Probably
stories, TV, music, things that are fun, interesting, exciting, etc.,
things that involve emotions.)

b.

What kinds of things do you not like to listen to? Why? (Probably ...
social studies reports, speeches, directions, etc., informational types of
activities.

c.

How is listening for information different from listening for
entertainment? (More concentration and closer attention are necessary
when one is listening for information.)

5. Students might be interested to know that one of the reasons our minds tend to wander
when we're really trying to listen is the difference in the rate a person talks and the rate at
which we can think. Normal speech is generally between 150-200 words per minute. The
mind is actually able to think at speeds up to a thousand words per minute. Therefore, if we
are not making an effort to think about what the speaker is saying, our minds will begin to
think about something else.
6. Discuss: What are some things to remember about good listening?

Be ready to listen when the speaker begins to talk. This is not the time to be cleaning
off your desk, combing your hair, looking for a pen/pencil. Be ready to listen carefully to
what is said.
7. If interest warrants it, a second effort to construct a more complicated letter, such as
H or A, could be included.

✓
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KEY TO ACTIVE LISTENING

Comment 1
1. E
2. I

3. s
4. u
5. p

Comment2
1. I
2. p

Comment 3
1. s
2. E

Comment4
1. I
2. E

3. u
4. s
5. E

3. u
4. p
5. I

3. u
4. s
5. p

E = Evaluative:

A remark that classifies and places some kind of label on a statement

S = Supportive:

A remark which says "I agree with you" or "I feel that way too."

I = Interpretive:

A response that goes beyond what is included in the original remark. It
attempts to place the speaker in a position he/she may not feel he/she
belongs in.

P =Probing:

A response which attempts to find the reasons for the original remarks.

U = Understanding: A response which reflects back to the speaker what was said and/or
what was felt and indicates that the listener understands and accepts
the information conveyed without evaluating or labeling it.
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Killer Statements Hurt
Objectives:
To become aware of the concept of Killer Statements and to be able to identify them in everyday
conversations.

Time:

Materials:

One or two sessions

PenciVpaper

Procedures:
Conduct a class discussion around the following questions:
Have you ever worked very hard at something you felt was not understood or appreciated? What was it? What was said or done that made you feel your effort was not
appreciated?
Have you ever wanted to share things - ideas, feelings, something you've written or
made - but were afraid to? Were you afraid that people might put you or it down?
What kinds of things might they say or do that would put you, your ideas, or your
achievement down?
Introduce the concept of "killer statements and gestures" to the students. All of us have many
feelings, thoughts, and creative behaviors that are killed off by other people's negative comments,
physical gestures, etc. Some killer statements that are often used (even by teachers!) are:

:l
We don't have time for that now.
That's a stupid idea. You know that's impossible.
You 're really weird!
Are you crazy? kidding me? serious?
Only girls/boys do that!
Wow, he's strange, man, really strange!
That sfuff is for sissies.
Tell the students that they're going to be social science researchers for the next 24 hours.
Ask them to keep a record of all the killer statements they hear in school, at lunch, at home,
and at play. Discuss the findings with them the next time the group meets.
To wrap-up ask each student to make a list of five positive statements that he might give to a
friend/family member/teacher. This positive statement should tell something that the student
appreciates about the person.
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Friendship Checklist
Objective:
To become aware of the expectations people have about friends.

Time:
One session

Materials:
"Friendship Checklist" for each group ·

Procedures:
Groups consisting of from four to six pupils may be formed after they have individually marked
the checklist. With a student serving as group leader a short discussion is held to determine the
correctness of the statement. In the event of disagreement, a vote is taken and the majority vote
will rule. After discussion, pupils will count their correct answers to determine their score. This
activity is also suited for large group discussion with the teacher serving as group leader.

Wrap-up:
a. Was anyone voted down on the correct answer to the statements?
When you were voted down, did you change your mind about the correct
answer? Is it easy to change your mind or attitude about these things?
b. Which of the above statements suggest qualities that you wish your friends had?
c. Which of the above are true of you?

But when classes began the following Monday, Ray saw that Duck was not in his seat.
"Where's Duck?" Ray asked Jerry. "Isn't it time for his act?"
"Haven't seen him yet," Jerry answered. "But he'll be here. I saw his brother's car parked
outside of school."
"Duck will drop in any minute now," said Carla with a laugh.
"Watch the door," said Karen. "The show is about to start."
The classroom door did open. And a young man walked in. His arms were filled with books.
"Wow! It's Jake," Karen said to Carla. "He is beautiful!"
For a while Jake and the teacher talked quietly. Then Jake turned to face the waiting class.
"Dan won't be ... ," Jake began. His voice cracked- then stopped. Everyone could see the
tears in his eyes. After a few seconds he began to talk again.
"Dan had this sickness," Jake said. "He didn't want anyone to know- to feel sorry for him.
But I know all of you could tell. He had such a hard time walking."
"But Dan always had good friends at this school. You, Carla- and Ray and Jerry and you,
Karen. he was always talking about all of you. He said you teased him a lot. But he knew you
really liked him."
"So I just wanted to come here and thank you -for ... understanding." Then Jake was gone.
The room was quiet for a long time after Jake left Duck's four friends sat looking at the floor.
Their faces were bright red. Tears ran down their faces. Everyone knew. Everyone knew all
about how Karen and Ray and Carla and Jerry had been -DUCK'S BEST FRIENDS.
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Friends Are ...
Objective:
To help students develop an increased awareness of the concepts related to friendships.

Time:
One session

Materials:
"Friends Are ... " handout, posterboard, markers

Procedures:
Have students discuss friendship for several minutes, what friendship is to them.
Suggested Topics:
a. How do you choose your friends?
b. What are some qualities of a good friend?
c. Do you have the characteristics of a good friend?
d. Do people judge you by your friends?
e. In what ways are my friends like me?
f. Why do you need friends?
g. What kinds of pressures do my friends put on me?
h. Do I have the qualities I value in a friend?
After some discussion distribute handout for the students to complete.
When finished with the handout, have the students get in groups of three to five. Pass out the
posterboard and have each group list five reasons for having friends. Have the students decide
on a title for their poster. Put them up in the room to remind students that friends really are a
"necessary" part of their lives.
Related activity:
1. Ask your students, "What qualities do you look for in a friend? What qualities are
important to a friendship?
2. Use the chalkboard to make a list of these qualities. Be sure to include every quality the
students suggest for the list.
3. After students have brainstormed, ask them to copy the list on paper.
4. Now request students to ask themselves, "Which qualities of friendship do/ have?
Have the students place a
✓
in front of the qualities you possess
✓+
in front of your strongest qualities
✓•
in front of the qualities in which you need to improve.

This activity helps students develop awareness of themselves as friends.

Friendship Checklist

V

1.

A friend is a person who makes you feel good.

2.

New friends are the best.

3.

Friends understand you better than others.

4.

True friendships seldom last very long.

5.

Friends never hurt you.

6.

A friend is someone who your parents like.

7.

Good friends stick up for you when you are wrong.

8.

Friends should share secrets.

9.

To have friends, you need to have money to spend on them.

10.

To keep friends, you must be honest with them.
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Peer Relations/A Friend Is ...
Objective:
To help students identify admired characteristics in friends and compare them with their own
characteristics.

Time:
One or two sessions

Materials:
"A Friend is ... ," handout

Procedures:
1. Distribute worksheet "A Friend is ... "
2. Have students fill in the ten lines (Column 1) with the ten characteristics they most prize in a
friend.
3. Let students complete Column 2 on their own.
4. Discuss the following questions:
a. Can you see yourself as a friend?
b. Are there characteristics that you would like to have?
c. What are some ways you could get these? (be with people who have the
admired characteristics, think about your actions toward others)

(

43

Bibliography
Andrew, B., & Stern, J. (1992).

An advisory program - A little

can mean a lot. Middle School Journal, 24(1). 39-41.
Arhar, J. M. (1990).

Interdisciplinary teaming as a school

intervention to increase the social bonding of middle level
students.

Research io Middle Level Education, 14., 1-1 o.

Baxter, J., & Bergmann, S. (1983).

Building a guidance

program and advisory concept for early adolescents.
National Association for Secondary School Principals Bulletin,

6.L 49-55.
Beale, A., Feeney, K., & McLeod, A. (1984). Reversing the
trend:

Teacher as consultant to counselor.

Middle Schoof Journal,

15( 1) • 20-22.
Bondi, J., & Wiles, J. (1986). The essential middle school.
Columbus, OH: Merrill.
Cant, R, & Spackman, P.

(1985).

educational achievement.

Self-esteem, counselling and

Educational Research, 27, 68-70.

Clark, D. C., & Clark, S. N. (1993). The Rhetoric and the
reality,

The Elementary School Journal,

.aa... 447-460.

44
Doda, N., Hoversten,

c.,

& Lounsbury, J.

{1991 ). Treasure chest - A

teacher advisory book. Columbus, OH: National Middle School
Association.
Ellis, T. I., & Walz, G. R. {1991 ). Counseling and guidance in the
three exemplary guidance approaches. Ann Arbor,

schools:
Ml:

Eric Clearinghouse on Counseling and Personnel Services.

Epstein, J., & Mac Iver, D. (1990). Education in the middle grades;
national practices and trends.

Columbus, OH: National Middle

School Association.
Fjell, M., Jesperson, D., & Kronholm, K.

{1987).

Homeroom/

advisement program brings middle level adolescent teachers
closer.

National Association of Secondary School,

Principals, ll,

113-116.
Garawski, R.

{1982).

Middle school "walking advisement": A model

for successful implementation.
Gill, J., & Read J.

{1990).

The Clearing House . .5..6.... 55-57.

"The experts" comment on adviser-

advisee programs. Middle School Journal, 21 (5). 31-33.
Highland, B., Highland, M., & Myrick, R. (1986). Preparing
teachers to be advisers.

Middle School Journal, 17(1), 15-16.

45
James, M. (1986). Programs; why, what & how. Columbus, OH:
National Middle School Association.
Jenkins, J. (1992). Advisement programs:
practice.

Reston, VA:

A new look at an old

National Association of Secondary School

Principals.
Kohn, A.
Kappa □,

(1994).

The truth about self-esteem.

Phi Delta

1..6... 272 - 283.

Putbrese, L.

(1989).

students' response.

Advisory programs at the middle level - the
National Association of Secondary

Principals Bulletin.~ 69-73.
Schockley, R., Schumacher, R., & Smith, D. (1984). Teacher
Advisory Programs-Strategies for Successful Implementation.
National Association of Secondary Principals Bulletin, 25., 69-74.
Spencer, C. (1990). One TA to grow, please! A workbook of
teacher advisory ideas and activities.

Montpelier, VT:

Vermont

State Department of Education.
Stevanich, G.

(1992).

(Notes taken from the UNI course, Middle

Level Socialization and Instruction).
Stevenson, C. (1992). Teaching children 10-15 years old. New York:
Longman Publishing.

46
Wooster, A.

(1986). · Social skills training and reading

gain. Educational Research, 2..8... 68-71.

